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FFLLEEXXIISSCCHHOOOOLLIINNGG::    
SSPPEECCIIAALL  EEDDIITTIIOONN  

  
  

  

  
‘‘MMaannyy  hhaannddss  mmaakkee  lliigghhtt  wwoorrkk’’  HHoolllliinnggsscclloouugghh  FFlleexxiisscchhooooll  

  
  

  
AAtt  CCPPEE--PPEENN  wwee  hhaavvee  lloonngg  rreeccooggnniisseedd  tthhee  ppootteennttiiaall  ooff  fflleexxiisscchhoooolliinngg..  NNoott  oonnllyy  ccaann  tthhee  iiddeeaa  aaccccoommmmooddaattee  tthhoossee  wwhhoo  wwoouulldd  pprreeffeerr  ttoo  

hhaavvee  ppaarrtt  hhoommee--bbaasseedd  eedduuccaattiioonn  iitt  pprroovviiddeess  tthhee  ooppppoorrttuunniittyy  ttoo  cchhaalllleennggee  ssoommee  ooff  tthhee  aassssuummppttiioonnss  ooff  sscchhoooolliinngg  aanndd  ttoo  tthhiinnkk  
ddiiffffeerreennttllyy  aabboouutt  lleeaarrnniinngg..  TThhee  ddiiaalloogguuee  iitt  ggeenneerraatteess  bbeettwweeeenn  tthhee  mmaaiinnssttrreeaamm  aanndd  tthhoossee  eedduuccaattiinngg  bbeeyyoonndd  iinn  hhoommee--bbaasseedd  aanndd  

aalltteerrnnaattiivvee  sseettttiinnggss  pprroovviiddeess  aa  rreeaall  ppllaattffoorrmm  ffoorr  eennggaaggeemmeenntt  oonn  hhooww  lleeaarrnniinngg  wwoorrkkss  aanndd  wwhhaatt  wwee  aarree  pprreeppaarreedd  ttoo  ccoouunntt  aass  pprrooggrreessss  
aanndd  ssuucccceessss..  AAss  ssuucchh  iitt  ccaann  bbee  aa  ssiiggnniiffiiccaanntt  ccaattaallyysstt  ffoorr  ttrraannssffoorrmmaattiioonn  ooff  oouurr  lleeaarrnniinngg  ssyysstteemm..    

  
CCPPEE--PPEENN  hhooppeess  tthhee  ccoonnttrriibbuuttiioonnss  ttoo  tthhiiss  ssppeecciiaall  fflleexxiisscchhoooolliinngg  jjoouurrnnaall  wwiillll  iiggnniittee  wwiiddeesspprreeaadd  iinntteerreesstt  aanndd  eedduuccaattiioonnaall  ffrreeeetthhiinnkkiinngg..    
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FFlleexxiisscchhoooolliinngg,,  PPeerrssoonnaalliissaattiioonn  aanndd  NNeeww  LLeeaarrnniinngg  
SSyysstteemmss      

  PPeetteerr  HHuummpphhrreeyyss  
  
Flexischooling has been around in the UK from the late 1970s. But what is it? What does it mean? What could it be? CPE-PEN argues 
it has huge transformational potential to our learning system and that it should be recognised as a credible and viable option to 
families and learners. Flexischooling stands at the boundary between mainstream and alternative or home-based approaches to 
learning. As such there is the prospect to develop a dialogue between the two and a learning system fit for the 21st Century. 
PPeetteerr  HHuummpphhrreeyyss  
  
Origins 
As one of the authentic educational freethinkers my colleague 
CPE-PEN trustee / director and mentor Dr Roland Meighan is 
second to none. The idea of flexischooling came to his attention in 
the 1970’s in two ways at once. Dr Meighan was researching 
home–based education in UK and found that home educating 
families were not necessarily opposed to schools.  Those who 
were not wanted a flexible relationship with schools ‘getting the 
best of both worlds’. Some pioneers like Kate Oliver achieved a 
flexischooling arrangement with the local school and LEA in 
Warwickshire. At the same time Dr Meighan came across 
experiments in the USA with flexible learning arrangements called 
Independent Study Programmes or ISP’s.  It was in effect a 
version of flexischooling. Dr Meighan continued to explore the 
logistics of flexischooling and additionally held discussions with 
John Holt in 1984 on his last visit to England before his untimely 
death from cancer. The culmination of this thinking led to a book in 
1988, Flexischooling – education for tomorrow starting yesterday 
published under the Education Now imprint (and still available at 
from Educational Heretics Press http://edheretics.gn.apc.org/ ). 
 
At the same time Philip Toogood another of CPE-PEN’s trustee / 
directors was at Hartland. He was invited by the Schumacher 
Society to co-ordinate a movement to become known as the 
Human Scale Education Association in 1985, culminating in a 
three-day international conference in Oxford attended by over 200. 
This explored the ideas of Minischooling and Flexischooling in a 
variety of settings including the ‘New York City as School’ and the 
need to protect small schools and the right to home education. 
Philip and his wife Annabel spent two years working at the Small 
School at Hartland. They were then asked in 1987 by parents to 
re-open the Dame Catherine’s School at Ticknall, Derbyshire, as 
an independent, parent-cooperative learning centre and all-ages, 
flexischool. The secondary section of Dame Catherine’s split off to 
become the East Midlands Flexicollege, a base for the 
development of flexi-schooling (perhaps the UK’s earliest example 
of a full flexischool) in Burton upon Trent. This was presented to 
the Blair government as a model for attachment to each secondary 
school in Burton but, in spite of initial encouragement to make the 
application and strong approval in the official published inspection, 
the request was refused. 
 
Today 
Ever since these early days CPE-PEN has received numerous 
enquiries every month about the availability if flexischooling and 
how to go about it. The broadsheet newspapers have featured 
flexischooling  at least twice a year and usually very positively. 
Unfortunately, they have not really followed up and developed the 
narrative to the potential implications of flexischooling. They have 
also, sadly been prone to stereotype flexischooling families as 
querky, wealthy, middle-class part-time home-based educators. 

We have heard about and supported various flexischooling 
ventures around the country and fielded many queries from 
headteachers and governors. In terms of government guidance… 
there is little and this has always hindered the development the 
idea. Failure to grasp with real practical issues, legal 
responsibilities, funding, registration etc has made things messy 
for schools, families and local authorities and difficult for those not 
prepared to go the extra mile.  
 
Matters have been worsened by a lack of understanding of what 
flexischooling can encompass. Flexischooling is definitely not a 
fixed concept – it is a continuum. At its simplest it is a transaction 
in terms of shared time between home-based learning and school 
learning. More radically it can offer challenge across all 
dimensions of schooling including notions of curriculum, learning 
and teaching.    
 
Despite the issues over recent years there does appear to be a 
growth in flexischooling in all its guises. Mainstream schools like 
Hollinsclough CE Primary in the North Staffordshire Moorlands 
(HT: Janette Mountford-Lees)  
http://www.hollinsclough.staffs.sch.uk/Flexi.htm  and Erpingham 
CE Primary in Norfolk (HT: Simon East) 
http://www.erpinghamprimaryschool.co.uk/ have both had 
extensive media coverage. Clusters of schools in various local 
authorities are known as are isolated examples across the country. 
There are non-mainstream flexischools like the Manara Academy 
in Leicester (Principal: Fatima D’Oyen) www.manara-
education.co.uk. There are also settings who offer different types 
of flexitime experiences split between perhaps mainstream school 
and some form of alternative learning centre or home-based 
learning and alternative learning centre… Self Managed Learning 
College (Prof Ian Cunningham) 
http://www.college.selfmanagedlearning.org/, The stables Project, 
York (Linda Fryer) http://www.thestablesproject.co.uk/     The 
permutations are endless. 
 
Are these indications of a shift from the ad hoc to a growing 
trend… the tip of an iceberg? The truth is we don’t know. It 
certainly feels like it. The interest generated by the CfBT 
Flexischooling Conference in 2011 was indicative of something 
stirring.  http://tinyurl.com/7u28k3u The more we look into the 
current state of flexischooling the more we find going on. 
 
What is most exciting is the potential to harness and network 
families, learners and flexi-settings. There is an urgency to 
develop ideas and practices that can build on the real needs of 
learners, on what we know about learning and the development of 
sustainable families and society. Fleshing out the possibilities can 
offer real leadership in developing our learning landscape and 
achievement for our young people. 

http://edheretics.gn.apc.org/
http://www.hollinsclough.staffs.sch.uk/Flexi.htm
http://www.erpinghamprimaryschool.co.uk/
http://www.manara-education.co.uk/
http://www.manara-education.co.uk/
http://www.college.selfmanagedlearning.org/
http://www.thestablesproject.co.uk/
http://tinyurl.com/7u28k3u
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The Flexischooling Continuum 
As I’ve already suggested flexischooling (like personalisation) sits 
along a continuum. At its shallow end and simplest it is a basic 
flexitime arrangement where the school-based and home-based 
learning are discrete and continue as ‘normal’. The mainstream 
system has traditionally accommodated this to some extent with 
nursery / early years provision. There are also examples of some 
secondary phase schools who offer flexitime contracts with various 
students who earn the right to study away from school for periods. 
In the USA flexible week arrangements in Independent Study 
Programmes (ISPs) use specially trained staff who negotiate 
timetables with families. Even at this shallow continuum end the 
concept does begin to question some basic assumptions of 
schooling accepting… 
 

• a single location is not essential 
• parents can have an active role 
• children / young people can learn without teachers being 

present 
• facilitating learning is as much part of teaching as formal 

instruction 
• resources at home / elsewhere both physical and virtual 

can be utilised 
• uniqueness of individuals / individual learning styles can 

be respected and accommodated 
 
At the radical and more transformational end of the spectrum deep 
flexischooling goes further in confronting notions about schooling 
and its view of learning. As such it has very strong links to deep 
personalisation, as opposed to the government’s weaker version 
of personalisation described as ‘tailoring’. Deep flexischooling like 
deep personalisation recognises the rapidly changing world, the 
ubiquitous availability and ease of knowledge access, the 
complexities of life and behaviour. It recognises rigid people don’t 
cope, flexible people have a better chance. Behaviour in the 
modern world is so complex. Sometimes we need authoritarian 
behaviour (knowing when to take orders / give them), sometimes 
times we need self- managing skills of autonomous behaviours at 
other times the cooperative skills of democratic behaviour. The 
world is multidimensional whilst our schools for the most part are 
unidimensional… offering predominantly authoritarian 
experiences.  
 
Flexibility in all dimensions then is the key - for example the idea of 
curriculum. Schooling takes curriculum for granted as the National 
Curriculum with its pre-ordained age-stage progressions and 
assessments. Yet, it is in reality just one curriculum offer. It is in 
effect part of a wider Catalogue Curriculum available from variety 
of countries and organisations across the globe. Additionally, there 
is of course a Natural Curriculum which is the learning chosen by 
self-managed and autonomous learners. It may or may not include 
elements from the Catalogue. Radical flexischools can begin to 
explore these dimensions by supporting the learners in their 
navigation through curricular options and progressions. Rather 
than the predictable current 4-19 Pathways learners can identify 
much more flexible learning episodes and journeys at a pace and 
timescale dictated by their own needs.  
 
In Dr Meighan’s conversations with John Holt, John re-iterated his 
proposal that schools could be invitational rather than based on 
conscription (likened to ‘day prison’). 

Why not make schools into places where children would be 
allowed, encouraged, and when asked, helped to make sense of 
the world around them in ways that interested them? 
 
CPE-PEN Vision 
At CPE-PEN we do have a vision of how our learning systems can 
evolve into something fit for purpose. We believe our schools 
should be recycled into All-age, invitational Community Learning 
Centres. These would be 365/24-7 Community Resources, 
physical and virtual hubs and a base for pedagogues. The latter 
with other mentors… families and peers would support self -
managed learners. Together they would help learners devise their 
own personal learning plans, learning episodes and journeys from 
the available catalogue and their own natural curriculum. They 
would be available to inspire and challenge, facilitating invitational 
learning and assessment free of age-stage progressions. It’s a 
vision built on self-determination, democratic practice, excellence 
and achievement. It goes beyond the minimal competencies of our 
present systems and leadings to fulfilment, personal and societal 
responsibility and commitment. 
 
Flexischooling can offer window on the possibilities. The 
remainder of the contributors here offer glimpses of flexischooling 
from a number of perspectives and settings. Colleagues would not 
necessarily subscribe to our views but they are all excited by the 
prospects offered by flexischooling in their own contexts. 
 
 
Peter Humphreys is Chair, trustee and a director of the Centre for Personalised Education – 
Personalised Education Now. Peter spent 25 years as a primary teacher, 10 years as 
Headteacher. Since that time he has worked as an educational consultant covering roles in 
local authority advisory service, BECTA (the government agency promoting ICT) and Futurelab. 
He currently works for Birmingham City University with teacher education. Peter researches, 
edits, writes and publishes in the PEN Journal, PEN website and blog.  
http://personalisededucationnow.org.uk  http://blog.personalisededucationnow.org.uk/  
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HHoolllliinnsscclloouugghh  CCEE  VVAA  PPrriimmaarryy  SScchhooooll  
FFlleexxiisscchhoooolliinngg  PPrroojjeecctt……  OOnnee  YYeeaarr  oonn  
JJaanneettttee  MMoouunnttffoorrdd--LLeeeess  
JJaanneettttee  pprreesseennttss  tthhee  HHoolllliinnggsscclloouugghh  eexxppeerriieennccee..  TThhee  
ppooppuullaarriittyy  ooff  fflleexxiisscchhoooolliinngg  iiss  sseellff--eevviiddeenntt  eevviiddeenntt  bbyy  tthhee  
rreessppoonnssee  ffrroomm  ffaammiilliieess  ttaakkiinngg  uupp  tthhiiss  ooppttiioonn..  IItt’’ss  aallssoo  vveerryy  
cclleeaarr  ttoo  JJaanneettttee  tthhaatt  oouurr  lleeaarrnniinngg  ssyysstteemmss  mmuusstt  aaddaapptt  ttoo  
aaccccoommmmooddaattee  ssuucchh  nneeeeddss  aanndd  rreeaallllyy  aaddddrreessss  ppeerrssoonnaalliissaattiioonn  
iinn  tthhee  2211stst  CCeennttuurryy..  CCPPEE--PPEENN  wwoouulldd  wwhhoolleehheeaarrtteeddllyy  aaggrreeee  aanndd  
ccoonnttiinnuuee  ttoo  wwiisshh  JJaanneettttee,,  hheerr  ssttaaffff  aanndd  ggoovveerrnnoorrss  eevveerryy  
ssuucccceessss  oonn  tthhiiss  jjoouurrnneeyy..  
  

Background

We began flexi-schooling as our small village school 
was reduced to only 5 pupils
We felt that we needed to boost school numbers in 
order to keep the school viable for the village.
We also began to realise that there was a need out 
in the community for more flexible schooling

  
The advantages of being a small school means that our curriculum 
is naturally more personalised, and we are able to have a creative 
approach to education. Each child and each child’s family can be 
known to a depth that is not possible in a large school.  On the 
basis of this knowledge a curriculum can be designed for each 
child that ensures they receive their full entitlement and are able to 
compete with other children on equal terms but which also meets 
their specific needs, aspirations and interests. 

 

Need
There was a variety of reasons for flexi-schooling, 

including -

Some children had been emotionally bruised by their 
school experience
Parents wanted to spend more time with their children
Parents wanted to follow a particular Educational 
Philosophy
Parents felt that their children were not quite ‘ready’ for 
full-time education

 
 
Parents who opt to educate their children at home wish to have a 
close working relationship with their children.  There is clear 
evidence that the engagement of parents in a child’s development 
and learning is the single most influential factor in their success.  
In a small school this engagement can be detailed and tailored to 
the needs and aspirations of the child and family.   
 

Support
We were lucky to have support from -

Our Governors
The Local Authority
Staffordshire Elective Home Education team
Sir Jim Rose
The CfBT Education Trust

 
 
A small school can make learning a broad and creative process.  
More learning can be structured around exciting and well planned 
projects – particularly given the spectacular setting of this school 
and the support from the local community.  Small numbers means 
that the school can respond to the unexpected opportunities for 
cultural, creative and physical experience that arise from time to 
time. 
 

 
 

Options
We began with 3 options -

Option 1 Full-time education within statutory 
guidelines
Option 2 Part-time education, where the child comes 
on agreed days, wears school uniform, and joins in 
with the timetabled opportunities for that day
Option 3 Children and parents/carers come to a 
‘Learning Hub’ at least once every two weeks, for an 
education surgery, show and tell opportunities or an 
activity day

 
 
Flexischooling at Hollingsclough offers … Mutual support - 
An opportunity for those who choose to educate at home to come 
together and receive additional support and to share best practice. 
Social experiences - Opportunities for children who may be 
educated on their own at home to mix on a regular basis for 
learning with other children. Dynamic learning - Opportunities to 
adopt exciting approaches to teaching and learning that are 
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evidence based.  It establishes a learning community of children, 
staff and parents in which there is ongoing dialogue about effective 
nurturing and learning.  
 

Online 

We subsequently found there was a need for a fourth 
option
Option 4 eLearning, including Skype

 
 

Learning Programme
Each child has an individual learning programme whatever 
option they choose. 
Basically this is ongoing assessment and next steps, but is 
mainly the goals that the children choose for themselves.
Our weekly timetable is similar to a menu of events, so the 
pupils can choose which days and subjects they will join 
us for.
Every day will include phonics, reading, writing and maths 
in some form.

 
 
The learning programme can accommodate each child’s preferred 
learning style.  Interests and enthusiasms can be built into these 
plans so as to help motivate the child and ensure that learning is a 
pleasurable and stimulating experience.  Resources and time can 
be moved at speed to either support a child who is encountering 
difficulties or to stretch the learning of a child who shows talent. 
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Review
Numbers at Hollinsclough have now increased – from 5 to 
45 in two years. Most of the children are flexi-schooled.
This has meant that the school has now become viable, 
and is filling a gap in provision.
We are finding that so far the flexi-school children seem to 
make progress at least as good as full-time pupils, but it is 
difficult to make more exact judgements as most of our 
flexi-school children have only joined us very recently.

 
 
 

Gaps in provision and next steps
We are trying to address emerging needs -
Supporting a child with special needs within the home

Supporting a child who lives most of the year in Spain 
through Skype
Allowing KS3 children with statement onto our roll
Updating our Learning Platform and computer systems so 
that we prepare our pupils for life in the 21st century
Researching procedures to make our school an ‘all-age’
school so that we can facilitate iGCSE’s

 
 

In conclusion

The education system needs to change in order to 
address the gaps in provision that we have already 
highlighted (there must be more).

Educational provision must change to meet the 
needs of the 21st century

 
 
Janette Mountford-Lees is Headteacher of Hollinsclough School (North Staffordsire) 
http://www.hollinsclough.staffs.sch.uk/ and co-author ‘New Models for organizing education: 
‘Flexischooling’ – how one school does well (Guidance Report written with Paul Gutherson in 
2011 by the CfBT Education Trust 
http://www.cfbt.com/evidenceforeducation/our_research/evidence_for_government/alternative_
education/flexi_schooling.aspx   
 
 
 
 
 
 

 
We encourage education based on learner-
managed learning, using a flexible catalogue 

curriculum, located in a variety of settings, and 
operating within a framework of democratic 

values and practices. An educator becomes, 
pre-dominantly, 

‘the guide on the side’ rather than ’the sage 
on the stage’. 

Centre for Personalised Education-Personalised 
Education Now 

 

  
  

http://www.hollinsclough.staffs.sch.uk/
http://www.cfbt.com/evidenceforeducation/our_research/evidence_for_government/alternative_education/flexi_schooling.aspx
http://www.cfbt.com/evidenceforeducation/our_research/evidence_for_government/alternative_education/flexi_schooling.aspx
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IInntteerrvviieeww  wwiitthh  SSiimmoonn  EEaasstt,,  
HHeeaaddtteeaacchheerr  aatt  EErrppiinngghhaamm  CCEE  PPrriimmaarryy  
SScchhooooll      
PPeetteerr  HHuummpphhrreeyyss  --  SSiimmoonn  EEaasstt  
SSiimmoonn  lleeaaddss  EErrppiinngghhaamm  PPrriimmaarryy  iinn  NNoorrffoollkk,,  ‘‘AA  ssmmaallll  sscchhooooll  
wwiitthh  aa  BBIIGG  oouuttllooookk’’..  TThhee  sscchhooooll  pprriiddeess  iittsseellff  oonn  iittss  
ppeerrssoonnaalliisseedd  lleeaarrnniinngg  aanndd  tthhee  rraannggee  ooff  aaccttiivviittiieess  aanndd  
eexxppeerriieenncceess  iitt  pprroovviiddeess..  SSiimmoonn  tteellllss  PPeetteerr  aabboouutt  EErrppiinngghhaamm  
aanndd  iittss  fflleexxiisscchhoooolliinngg  ooffffeerr..  
 

 
 
Peter: Can you tell us a bit about Erpingham Primary?  
Simon: Erpingham Primary School is set in the gently rolling fields 
of rural North Norfolk. We are close to the beautiful Norfolk 
coastline, the Broads and ‘fine city’ of Norwich. We represent a 
sparsely populated area and our children have traditionally been 
drawn from a wider geographic region as well as those from our 
immediate village.  We are here to serve the children, their families 
and the community. Every member of our school community is 
important and we believe that all can learn from each other. We 
are very proud of our school, which is a safe, secure and caring 
community. We were rated as good by Ofsted in 2008.  
 
We work closely together to ensure that our children achieve their 
best. We want all of our children to love their time at our school 
and leave the school as confident young people with an enjoyment 
in learning. We aim to delight and inspire children to be 
resourceful, independent learners. We give our children a high 
quality, creative and personalised learning experience across a 
wide range of subjects and contexts.  
 
Peter: How did you come to consider flexischooling? 
Simon: Well basically an opportunity exists for Erpingham Church 
of England Primary School to develop mutually beneficial links with 
parents and carers who have chosen to home-educate their 
children.  
For home-educators this approach opens access to learning and 
social development activities and related resources offered within 
mainstream provision. 
For our school, this approach enhances the sustainability, viability 
and best value use of the school estate, human and physical 
resources. We aim to further develop these areas to become a 
‘network hub’ for liaison between home and mainstream schooling.  
 
Peter: So what does Erpingham seek to offer all its pupils? 
Simon: We may be a small school but we do have a BIG outlook. 
Our ethos looks to develop potential in a nurturing, innovative and 
outward facing School. We do always look outwards to our 

parents, our community and our world. Our learning experiences 
encourage enthusiasm and joy of learning through a creative 
curriculum and holistic approach to education reflecting Christian 
values and supporting our community, guaranteeing accessibility 
and availability to everyone.  
 

 
 
We have the ethos and practice that can provide all the benefits of 
a school that is exceptionally caring, socially well-balanced, 
academically creative and progressive whilst also having the ability 
to accommodate the needs and aspirations of families who choose 
to home educate. I truly believe we provide a happy, stimulating 
and secure environment to all of our children. We really strive hard 
to develop their own individual abilities and personalities, helping 
them to unlock their potential. Our approach equips all of our 
pupils with the knowledge, skills, concepts, attitudes and values 
offered by our broad, balanced and innovative curriculum. We 
foster a life-long love of learning in an atmosphere where pupils, 
parents and teachers can effectively work together enhancing the 
education provision for all. Our children appreciate the benefits of 
healthy living, the outdoors and physical fitness. The learning 
experiences we present enable children to develop personal self-
respect and confidence providing them with the tools to make a 
positive contribution to society and an appreciation of the 
environment.  
 
Peter: So what does flexischooling actually mean at Erpingham? 
Simon: Well… flexischooling is an arrangement between the 
parent and the school where the child is registered at school but 
where the child attends the school part-time. The rest of the time 
the child is home-educated (effectively an authorised absence 
from school).  
We offer mutual support … basically an opportunity for those who 
choose to educate at home to come together and receive 
additional support and to share best practice through our website, 
Virtual Learning Environment (VLE) and on Networking Hub Days.  
Flexischooling at Erpingham provides a social experience. There 
are opportunities for children who may be educated within a 
smaller rural school, group or home environment to expand their 
own social / educational network on a regular basis. They do this 
by developing learning links with other children outside their 
normal terms of reference.  
We offer a dynamic learning experience. There are opportunities 
to adopt exciting evidence-based approaches to teaching and 
learning. We create a learning community of children, staff and 
parents in which there is ongoing dialogue about effective 
nurturing and learning.  
Being a very small school we do not operate simply as a smaller 
version of a large school. We have opportunities for an exciting 
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and fulfilling approach to education that is not possible in a large 
school.  
 
I believe the advantages for flexischoolers include… Flexible 
admission arrangements…Cross age – dependent on need and 
parental choice and flexible part-time attendance. 
 
Flexible Curriculum…  
For full-time pupils we would guarantee over-all coverage of the 
outcomes of the National Curriculum. For part-time children where 
it is not possible to guarantee over-all coverage of the National 
Curriculum we have a creative approach to education that is 
personalised to individual child’s needs.   We firmly support the 
Every Child Matters agenda and believe that education should be 
tailored to needs of each child, that each child should be able to 
develop at their own pace and access an appropriate level of 
education whatever their age. We therefore plan provision for each 
child within small groups or on an individual basis. Additionally, our 
‘Hub days’ help us to support parents and carers who wish to 
teach their children in school or to join within a normal school day. 
Our curriculum offer is active, first-hand and relevant. Our Forest 
Schools area is often alive with very young children and parents 
enjoying a ‘Forest Friends’ sessions. 
 

 
 
We work with a home-school contract with flexischooling parents 
and carers. This is agreed at the point at which a flexi-school place 
is sought. The contract makes clear who is responsible for 
educational provision on a day by day basis and the safety of the 
child at any given time. We ask all parents and carers who wish to 
take advantage of this collaboration to consider the following 
elements:  
 
The school is insured and responsible for all children who are 
pupils of the school when they are in the school premises during 
normal school hours or on walks or trips organised and supervised 
by the school, at all other times children are the responsibility of 
their parents and carers.  
 
The school takes responsibility for the travel arrangements for 
children during school trips arranged within normal school hours 
unless parents and carers undertake to transport their children 
themselves. In such cases parents and carers will take full 
responsibility for the necessary travel arrangements.  
 
Children who come to school on a part-time basis will be given a 
school membership card which records them as an Erpingham 
Primary School pupil and may allow them free or reduced price 
access them to places of interest, such as National Trust venues, 
museums and galleries. In such cases the responsibility and care 
of the child will be with their parents and carers.  

During school hours children may come to school with their 
parents and carers and remain in their care but this must be made 
clear on the home / school contract.  
 
If either party to the flexi-school contract is dissatisfied with its 
success, concerns should be openly shared. If a mutually 
acceptable remedy cannot be achieved the arrangement may be 
concluded by either party. 
 
We are able accommodate the needs of individual children and 
families on a ‘flexi’, home and school basis. We enjoy very good 
communication with families. For example we invite our whole 
school community to be part of our regular ‘Hub’ days. Hub days 
have a mutually chosen focus and provide access to our 
resources. We have beautiful grounds a dedicated Forest Schools 
area, outdoor classroom, library, extensive ICT facilities, 
supportive staff and high quality teaching expertise. Plus of course 
the opportunity for parents and children to talk, learn and play 
together. 
 

 
 
 
Peter: Why do you think flexischooling is proving so popular at 
Erpingham? 
Simon: All areas of life are currently looking at more flexible and 
personalised approaches. People are no longer satisfied to be told 
that there is only ‘one-size to fit all’. Research shows that there is a 
growing demand for flexible approaches to schooling. Most 
parents and children are quite happy and do well in the traditional 
structure of state schooling. However, there are exceptions. There 
are those children who have been emotionally bruised by their 
experience of school. There are others who have parents and 
carers who for philosophical reasons prefer their child not to work 
within the constraints of a national programme of learning. Some 
children with a particular talent that is being nurtured at home may 
relish some time in a school setting. Erpingham Primary School 
embraces the notion that parents should be able to make 
conscientious choices and decisions about provision for their 
child’s education. We understand that some families make a 
carefully considered decision to home educate long before their 
child reaches statutory school age. It is clear to me that there is a 
demand for alternative approaches.  
 
We are a very small school that has created a caring family 
atmosphere in which all are respected and valued. Staff are 
positive in their approach, encouraging all pupils to achieve their 
full potential by using a flexible and child-centred approach. Our 
small school gives us many advantages. Our curriculum is 
naturally personalised and we have a creative, innovative 
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approach to education. Each child and each child’s family are 
known in depth. 
 
Learning programmes are tailored to operate to the advantage of 
each child’s preferred learning style. A child’s interests and 
enthusiasms are built into these plans so as to help motivate the 
child and ensure that learning is a pleasurable and stimulating 
experience. We can be responsive and flexible to support a child 
who is encountering difficulties or to stretch the learning of a child 
who shows talent.  
 
A small school like ours can make learning a broad and creative 
process. More learning can be structured around exciting and well 
planned and themed projects – particularly given the spectacular 
setting of our school and access to our local area.  
 
Peter: How would you describe the impact of flexischooling 
families and learners on Erpingham? 
Simon: The impact of Flexi-schooling on our tiny school has been 
dramatic and positive.  
 
In many ways flexi-schooling has given our school a new lease of 
life. In superficial terms the impact is obvious. We have more than 
doubled our number of children on roll and that in itself gives us a 
vital ‘finger-hold’ on a sustainable future.  
 
However; the impact is much deeper than that. Our community is 
enriched by a new vibrancy and buzz of activity. Our flexi-schooled 
children have brought new experiences, perspectives, creativity 
and talents to our school. The families of our flexi-schooled 
children have also brought a new layer of positive input. It is my 
experience that parents of flexi-schooled children have a very 
thoughtful and conscientious approach to their children’s 
education. They care deeply about how their children will develop 
as individuals and they want to play a very active part in that 
process.  As a result our school benefits, because our flexi-
schooled children are very well supported by their parents and 
carers. This group of adults is also very talented in their own right 
and they have freely given their time and talents to help take our 
school forward on its distinctive development path.  
My concern is that our own Local Authority, Diocese, Department 
of Education and Ofsted may not understand and therefore 
recognise what has been initiated and already achieved at 
Erpingham.  I am working hard to ensure that they embrace our 
approach and in due course celebrate it.  
 
Simon East is on his third headship at Erpingham CE Primary School (Norfolk). He has also 
worked for the National College of School Leadership. Erpingham Primary has become a 
beacon for flexischooling in Norfolk. ‘At Erpingham Primary School we believe that we have the 
ethos and practice that can provide all the benefits of a school that is exceptionally caring, 
socially well balanced, academically creative and progressive whilst also having the ability to 
accommodate the needs and aspirations of families who choose to Home Educate’. 
http://www.erpinghamprimaryschool.co.uk/smartweb/school/flexi-schooling. School roll has 
increased, and the community has been enriched. http://www.erpinghamprimaryschool.co.uk/   
 
 
 
 
 
 
 
 
 
 
 
 
 

FFlleexxiisscchhoooolliinngg  
PPhhiilliipp  TTooooggoooodd  
PPhhiilliipp  ccoonnssiiddeerrss  ssoommee  ooff  tthhee  pphhiilloossoopphhiiccaall  aanndd  pprraaccttiiccaall  
iissssuueess  iimmppaaccttiinngg  tthhee  nnoottiioonn  ooff  fflleexxiisscchhoooolliinngg..  HHee  uusseess  oowwnn  
eexxtteennssiivvee  ppeerrssoonnaall  eexxppeerriieennccee  aanndd  ddrraawwss  oouutt  kkeeyy  pprriinncciipplleess  
ooff  lleeaarrnniinngg  aanndd  fflleexxiisscchhoooolliinngg..  AAtt  iittss  ccoorree  aa  ddiiaalloogguuee,,  aa  ccoo--
ccrreeaattiioonn  bbeettwweeeenn  lleeaarrnneerr  aanndd  mmeennttoorr  sshhiiffttss  tthhee  rroollee  ooff  tthhee  
tteeaacchheerr  ffrroomm  ‘‘ssaaggee  oonn  tthhee  ssttaaggee  ttoo  gguuiiddee  oonn  tthhee  ssiiddee’’..  
 
Flexischooling is a process of carrying out education in a school 
setting which enables the individual’s learning needs to be met in a 
context of shared decision making between learner and teacher.  
 
Flexischooling, in a more limited sense, is also a process of 
agreed opting-in (and out of) attendance at school  so that the 
parents and teachers share the responsibility for the student’s 
education in a contract made between them which defines what 
each is responsible for.  
 
The relationship between the ‘strong’ and ’weak’ forms of 
flexischoollng is a puzzling one. Where a family agrees a contract 
with a school  which is essentially for part-time education, the 
effect of the on- and off-site versions of the supervisory structures 
on each other is very revealing of the possibly diametrically 
opposed views of what education, or learning, is for. This begins to 
matter a great deal because it can lead to ultimate confusion and 
the undermining of both sets of aims.  
 
Properly understood, however, it can lead to complementary 
services which reinforce each other without undermining the 
centrality of the learner’s needs in whatever is undertaken.  
For example, does the off-site parent, or tutor, assume the role of 
tutor and just ‘buy into’ the services of an institution which offers 
specialist facilities of subject- based delivery? Or does the on-site 
service provide the generic tutorial support whilst the off-site 
specialist provision comes from an out-sourced delivery service 
(an Arts Centre? Maths Centre? Sports complex? Engineering 
workshop?) 
 
This complementarity, or its opposite where both on-site and off-
site versions are being practised without mutual awareness, are 
matters which have to be taken into account when flexischooling is 
being set up and practised.   
 
The weaker definition of flexischooling derives its legitimacy from 
the words of the 1944 Butler Education Act which clearly sets out 
that the parents are responsible for the education of their children. 
To this end the state provides schools which parents may choose 
to carry out this responsibility. Flexischooling, in this sense 
therefore is part-time attendance at school. An agreement 
between parents and school is made so that the sharing can meet 
the individual learning needs of the child.  
 
The stronger definition is applicable to the whole way a school is 
laid out so that the management variables of learning situations 
are the subject of continual dialogue between teacher and learner. 
A relationship, therefore, is developed whereby the learner is 
supported by the teacher, both of whom play a variety of roles 
according to need. The ultimate independence of the learner is 
accepted at all times, but the process of autonomous (or self-
fulfilling) learning may be pursued through varying sorts of 
interdependence.  
 

http://www.erpinghamprimaryschool.co.uk/smartweb/school/flexi-schooling
http://www.erpinghamprimaryschool.co.uk/
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It is a fundamental assumption of the flexischooling process that 
the teacher is more often a ‘guide by the side’ (Roland Meighan) 
than an entertaining (or boring) presenter of information (Margaret 
Thatcher, ‘Milk Snatcher’) from a prescribed curriculum which it is 
the teacher’s job to ‘deliver’. This is so when the role of the teacher 
is either as ‘generic tutor’, or where it is to ‘present’, (whether this 
is by the front of class presentation or by guidance towards 
resources which may be useful for the learner to consult and 
thereby take greater charge of the enquiry). 
 
To be a flexischooling teacher mutual trust and respect is vital and 
this has sometimes been defined as ‘unconditional positive regard’ 
on the part of the teacher. This includes accepting styles of 
intervention which may vary between the poles of facilitation and 
authorisation (or negation) including (where agreed) instruction 
and sometimes (even) didactic teaching.  
 
This polarity, between the facilitative and authoritative poles of the 
spectrum of styles of intervention, in the debate between 
‘regressive’ proponents and so-called ‘progressives’ often 
produces a dialogue of the deaf because what each means by 
learning is different in emphasis.  
 
Those who would seek to define the education process as one of 
formation by an external power have a view of human nature as 
empty, flawed and malleable. In this the learner must be led 
towards an imposed ideal state thus emphasising the authoritative 
role of the teacher and the submissive role of the learner.  
 
Those who define education as being the process by which the 
learner transforms the self, emphasise the facilitative role of the 
teacher and the central role of the learner in their own education.  
In practice this means that in the conventional school (i.e. the 
regressive, authoritarian one) the teacher is a didactic deliverer of 
curriculum. The teacher defines what is to be learnt and leads the 
journey in ‘lessons’ which assume that the learner is an empty 
vessel to be skilfully filled up with knowledge.  
 
In the school where ‘flexischooling’ is the norm the matter and the 
process will be continually negotiated and will lead to an 
adjustment of style by the teacher to suit the need of the learner.  
A corrupt form of this latter is where the teacher defines the task 
and sets the student off on an exploration without a dialogue until 
the end when the teacher issues a judgement and awards praise 
or blame. This version often masquerades as ‘independent’ 
learning. Exploration without reflection may not lead to learning but 
may consign the learner to the blind alley of six times nought 
equals nought! Self-transformation thus becomes self-immolation 
under a mass of uncritically considered data. 
 
In both the conventional school and the flexischooling school it is 
often assumed that the notion of ‘learning’ adopted in the aims of 
the school are ‘right’ and other versions are ‘wrong’. This is largely 
a duel similar to the one carried out by Don Quixote where he 
mistook windmills as giants to be slain. This is clearly absurd 
because although it is important to recognise that all learning leads 
to personal change, it is also important to recognise that the 
process involves learning about and also learning how to do 
something.   
 
Schools may not be the best way to foster the learning which 
underpin this notion of education. Like democracy, an imperfect 
political system, some schools are perhaps better than other 
vehicles where and when the parents cannot assume directly more 

of their responsibility for the education of their children in the 
society that we have at present.  
 
The ‘facilitative-authoritative’ spectrum of styles of intervention by 
the teacher (which could now be practised in networks of tutor 
organisations beyond the confines of a school, but would not, in 
such a scenario,  necessarily meet the child-care needs of our 
workaday world)  is paralleled in a corresponding spectrum of 
models of comprehensive schools (where the intake is non-
selective).  
 
A degree of ‘flexischooling’ may be present in each model but 
where the educational aims of the school are geared towards the 
self-transformation of the student, features of the school’s 
organisation and practice may be in direct conflict with this aim.  
 
Similarly, where the aims of the school are to ‘form’ the student, 
elements of ‘flexischooling’ may be present which are in clear 
opposition to the expressed aims of the school. For each model to 
achieve its aim the organisation and aims of the school must be 
congruent. Most schools will have a mixture of both formative and 
transformative elements. What is important is that schools should 
understand what is the significance of their organisational 
structure, how far this contradicts their avowed aims and whether 
the school has set in hand measures to achieve greater 
congruence of aims and organisation. 
 
For a school to assess its location on the spectrum of models   
(five are identified by Mart Petri in his research on European 
comprehensive schools in the second half of the 20th century), an 
examination of how the main management variables of the  
teaching-learning framework may be undertaken by the 
participants, governors, management, teachers, students and 
parents. Once the school knows what its declared aims are and 
how it is organised, it will be possible to take steps towards making 
its framework suitable for achieving its aims. 
 
The management variables of the organisation of a school are 
Time, Territory, Teacher teams, Things and Thinking processes 
which precede, accompany and conclude the learning. These 5 
‘Ts’ frame the school’s offer. In a school dedicated to 
flexischooling the decisions on each of these should be made in a 
democratic manner. 
 
The learning outcomes of a conventional school are more often 
than not assessed in terms of external exam success. Schools are 
then rated in a league table of success. Those of a flexischooling 
school, which is aiming at the self-transformation of the learner, 
are to be seen in the creativity and critical awareness of the 
learner.   
 
The curriculum of the conventional school is laid down from 
outside whereas the curriculum of the thoroughly flexischooling 
school is derived from the active participation of both the teacher 
and the learner.  
 
Creativity (or originality, divergent thinking and fluency) is not 
necessarily opposed to exam success. Nor is critical awareness. 
But measurement of these two outcomes is a highly controversial 
issue. This is because creativity and critical awareness are the hall 
marks of people who often challenge the status quo. Since the 
status quo in society is what produces the hegemony of ideas and 
values which inform the externally imposed curriculum it is unlikely 
that this curriculum will be based on the value of encouraging 
creativity and critical awareness.  
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This is perhaps where the notion of the ‘catalogue’ curriculum is 
important. The catalogue of possibilities in the school which is 
proposing to direct the learning of the students exclusively along 
the lines of an imposed externally devised curriculum will be 
limited to  courses which lead directly to success in the external 
exams to be sat at the end of a period of time and which have  
probably been ‘delivered’ didactically. ‘One-size fits all’ in such a 
school. Internal selection, justified by the mantra of ‘horses for 
courses’ will pervade such a school.   
 
Where the learner engages in a dialogue with the teacher to 
determine what is to be learnt there is an infinitely wider range of 
choices which can be made by the learner. The learning journey 
undertaken in such a process will end up with a variety of changes 
to the individual. For an assessment of these changes it is 
important for the learner to have a sense of identity and to be able 
to compare this state at the beginning with the state at the end of 
the learning.  
 
The idea of the ‘Catalogue Curriculum’ is now much more feasible 
in practice because of the immense advances in digitised 
information technology which are more and more available. The 
more these devices and the new worlds of information become 
available, the more important it becomes for the role of the teacher 
to become that of a wise companion in the learner’s learning 
process (flexischooling). For the teacher simply to make use of 
new technologies to enhance presentation of information in 
didactic teaching is similar to what happened when the first farm 
machines were steam engines bolted onto formerly horse- 
propelled devices.   
 
Most important also is that the school framework should match the 
more flexible tasks of the teachers and learners, how the buildings 
are laid out, how the central timetable is devised, how the teachers 
are assigned to teams and student groupings, how the resources 
for learning, and how the planning of the pathways to learning in 
conjunction with the teacher are made possible... all these 
management variables have to be adapted to the new 
requirements.  
 
After all, most of what you could ever possibly want, need or be 
obliged to learn is readily available on the internet at the click of a 
button! However, the old problem of inspiration and motivation is 
still present and is still the subject of furious disagreement 
between those who would argue that ‘discipline’ and ‘academic 
rigour’ are matters to be imposed rather than contrived by a 
process of dialogue between the participants.  That teachers and 
learners should and can become co-learners, or learners for each 
other, is still a notion barely understood by most people whose 
own experience of school was such an unhappy one. 
 
It is extremely important that education is understood in this way in 
our currently radically changed social and economic situation. 
Regression into a school system which is more and more 
prescriptive and authoritarian is a recipe for social misery and 
economic disaster on a wide scale.  
 
It is as if a time bomb has been ticking away ever since the circular 
10/65, issued by the Wilson Labour government brought in the 
“Grammar Schools for All” dispensation in the guise of setting up a 
‘comprehensive’ school system. 
 
My own experience of teaching in the second half of the 20th 
century illustrates this. Central to this experience was my time as 
Warden of Swavesey Village College between 1970 and 1976. 

Swavesey was the last of the Village Colleges to be opened 
personally by Henry Morris. He was the great originator of the 
Village College idea in his Memorandum of 1926 .As the 
Education Officer for Cambridgeshire he set out a plan for a 
necklace of Village Colleges  around Cambridge City which would 
provide for the education of the rural population ‘from cradle to 
grave’. This was in the aftermath of the First World War when 
society and the economy were in a critical state in need of 
reconstruction. 
 
When I was appointed as Warden in 1970 the 3 aspects of the 
Village College, Adult Education, Youth and School services, had 
been established by Wardens who had given careful attention to 
creating a balance between these three. The school was a small 
Secondary Modern which was scheduled to become 
comprehensive within 3 years. It was my job to develop further the 
Adult and Youth sides and to lead the school into its new 
comprehensive form. These were years of whirlwind development 
of the context of education in Cambridgeshire. Already the City 
had been merged with County, then the Isle of Ely and Huntingdon 
were brought into the fold, then Rosla (Raising of the school 
leaving age) hit, then Adult Education and Youth Service were 
merged into a generic Community Education Service... all at the 
same time that we were  introducing non-selective intake into the 
secondary school.  
 
We were into the foothills of making a reality of comprehensive 
schooling when 2 external factors occurred which gave a great 
opportunity for the full realisation of a radically new style of 
education to be developed along the lines which I would now 
describe as ‘flexischooling’.   
 
The M11 came into our catchment with a consequent vast 
expansion of numbers for the school (meaning a big building 
programme). With the full agreement of the Director of Education 
we planned to turn the existing buildings into a vast resource 
centre for the local people’s education and to build small 
‘minischools’ in the beautiful grounds which would be learning 
areas where the sort of tuition and support could provide for all 
younger students to set out on the experience of education and 
learning. From these they could make best use of the resources 
available in the old Village College.  
 
This plan was dismissed by the Department of Education in 
London with the words “We want something which looks more like 
a Grammar School” I had 24 hours to devise a different proposal, 
a faculty-based formula . This was accepted and I left to go to a 
school in a social priority area of the New Town of Telford where 
for seven years we successfully put together such a minischool-
based scheme which had been rejected at Swavesey.  
 
I recently returned to Swavesey for the 50 year celebration of its 
foundation. I found a prime example of a Grammar 
Comprehensive, an ‘elite’ school which had followed precisely the 
lines of what I had been compelled to devise.  Henry Morris would 
have turned in his grave. 
 
Philip Toogood is a trustee and director of CPE-PEN having spent a lifetime as a pioneer in 
education and been head-teacher three times. As Warden of Swavesey Village College he led 
the secondary school to become comprehensive and the adult and youth provision into generic 
community education.  He was later elected as the first Chair of the National Community 
Education Association. In Telford,as Head of a large social priority area 11-18 comprehensive 
and Chair of the adult association of the whole education and recreation centre,  he developed 
the theory and practice of mini-schooling to break up large schools into small human-scale 
learning communities (now often referred to as schools within schools).  At Hartland, he was 
invited by the Schumacher Society to co-ordinate a movement to become known as the Human 
Scale Education Association in 1985, culminating in a three-day international conference in 
Oxford attended by over 200. This explored the ideas of Minischooling and Flexischooling in a 
variety of settings including the ‘New York City As School’ and the need to protect small 
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schools and the right to home education.  Philip and his wife Annabel spent two years working 
at the Small School at Hartland. They were then asked by parents to re-open the Dame 
Catherine’s School at Ticknall, Derbyshire, as an independent, parent-cooperative learning 
centre and all-ages school. Philip founded the magazine ‘Education Now’ from which eventually 
sprang The Centre for Personalised Education Trust - Personalised Education Now. 
http://personalisededucationnow.org.uk  http://blog.personalisededucationnow.org.uk/  The 
secondary section of Dame Catherine’s split off to become the East Midlands Flexicollege, a 
base for the development of flexi-schooling (perhaps the UK’s earliest example of a full 
flexischool) in Burton upon Trent. This was presented to the Blair government as a model for 
attachment to each secondary school in Burton but, in spite of initial encouragement to make 
the application and strong approval in the official published inspection, the request was refused. 
He then ran a language school in Spain. Philip is currently engaged on devising a website for 
educational pioneers in this field and an App for learners to use derived from the Flexicollege 
experience of independent, autonomous and personalised learning. 

  
  
  
  
  
  
  
  
  
Personalised education as promoted by 
Personalised Education Now is derived from 
the philosophy of autonomous education. 
This centres on learner-managed learning, 
invitational learning institutions, the flexible 
catalogue versions of curriculum, invited rather 
than uninvited teaching, and assessment at the 
learner’s request.  Its slogan is, ‘I did it my 
way – though often in co-operation with 
others’ and it operates within a general 
democratically-based learning landscape that 
has the slogan, ‘alternatives for everybody, 
all the time’.i

 
They work to the principle of, ‘anybody, any 
age; any time, any place; any pathway, any 
pace’. 
 

Centre for Personalised Education – 
Personalised Education Now 

 
  
  
  
  
  
  

FFlleexxiisscchhoooolliinngg  tthhee  llaaww  aanndd  aatttteennddaannccee  
rreegguullaattiioonnss..  
AAlliissoonn  SSaauueerr 
AAlliissoonn  llooookkss  aatt  tthhee  uunnaacccceeppttaabbllee  nnaattuurree  ooff  ccuurrrreenntt  
ggoovveerrnnmmeenntt  aaddvviiccee  aanndd  gguuiiddeelliinneess  ffoorr  llooccaall  aauutthhoorriittiieess  aanndd  
sscchhoooollss..  MMuucchh  ooff  tthhiiss  aaccttuuaallllyy  ddeetteerrss  mmaannyy  sscchhoooollss  ffrroomm  
aaddooppttiinngg  fflleexxiisscchhoooolliinngg..  AAlliissoonn  pprrooppoosseess  tthhaatt  ccoommpprreehheennssiivvee  
fflleexxiisscchhoooolliinngg  ppoolliiccyy  iiss  ddeevveellooppeedd  aalloonngg  wwiitthh  tteecchhnniiccaall  
gguuiiddeelliinneess  ffoorr  rreeggiissttrraattiioonn  pprroocceesssseess..  CCPPEE--PPEENN  
wwhhoolleehheeaarrtteeddllyy  aaggrreeee  aanndd  ttrruusstt  tthhaatt  tthhee  iinniittiiaattiivveess  wwee  aarree  
ttaakkiinngg  ttooggeetthheerr  wwiitthh  AAlliissoonn  wwiillll  ggoo  ssoommee  wwaayy  iinn  pprroommppttiinngg  
tthhiiss.. 
 

 
 
Unfortunately flexischooling is not yet defined in law and 
references to it in DfE guidance and guidelines are scarce and 
even contradictory.  Some Local Authorities have no policy on 
flexischooling; others have attempted to write their own. With so 
few resources available for them to refer to, it should come as no 
surprise that the quality of these policies varies widely. 
 
Flexischooling is described in section 5.6 of the Elective Home 
Education Guidelines 2007 as: 
 
‘an arrangement between the parent and the school where the 
child is registered at the school and attends the school only part 
time; the rest of the time the child is home educated (on authorised 
absence from school). This can be a long term arrangement or a 
short term measure for a particular reason. “Flexischooling” is a 
legal option provided that the head teacher at the school 
concerned agrees to the arrangement. The child will be required to 
follow the National Curriculum whilst at school but not whilst he or 
she is being educated at home. Local authorities should make 
sure that head teachers are made familiar with flexischooling and 
how it may work in practice.’ 

http://personalisededucationnow.org.uk/
http://blog.personalisededucationnow.org.uk/
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A similar definition is given in the Pupil Registration Regulations 
Guidance1 which also sets out the marks that should be placed in 
the register for flexischooled pupils. There are 2 marks available 
for schools to use: ‘B’ or ‘C’. 
 
‘B’ means that the child is being educated off site, as part of an 
educational activity which has been approved by the school. Most 
flexischooling schools would prefer to use this mark; however they 
may only use it if they have verified that the educational activity 
took place during the school session. This verification is 
problematic for several reasons. Firstly, it may be difficult to prove 
that learning has taken place at a particular time of day. Schools 
attempts at verification may be interpreted by parents as 
interference or mistrust. Finally, the requirement that home 
education takes place during the school session contradicts the 
description of the home-based element of flexischooling given in 
the pupil registration guidance: ‘(it) often does not follow strict 
timetables or the patterns of a normal school day. The families 
involved like the flexibility...’ 
 
‘C’ means that the pupil is absent, and the absence has been 
authorised by the school. It is often used for flexischooled pupils 
as it is the only mark schools are allowed to use if they have not 
met the verification criteria described above. This mark was 
intended to be used for pupils missing school for special occasion 
such as a wedding or funeral.  Use of this mark suggests that the 
pupil has not been involved in any educational activity during his or 
her absence from school, it is therefore not a suitable mark to use 
when a flexischooled pupil is being taught at home because the 
education taking place outside normal school hours is not 
recognised. Further, when schools use this mark for flexischooling 
it can cause serious problems with their attendance statistics. 
 
In practice some schools use ‘B’ for flexischooled pupils without 
carrying out checks as to when education is being provided by the 
parents. These schools would argue that so long as a suitable 
education is taking place, the time or day it takes place is 
unimportant. This avoids the problems caused by using ‘C’, but is 
only possible if head teachers are willing to take a pragmatic 
approach with the rules. 
 
These issues could be overcome if a new flexischooling 
registration mark was introduced. The criteria governing the use of 
this new mark would effectively form a new national flexischooling 
policy, thus ending the current confusion felt by many head 
teachers.  It would eliminate the problems currently caused by 
using ‘C’, as flexischooling would no longer have a detrimental 
effect on a school’s attendance statistics.  The contradictions in 
the current guidance regarding ‘B’ could be eliminated by 
removing the requirement for off site education to take place 
during school hours. A new mark would also enable the DfE, and 
others, to collate statistics on flexischooling. 
 
Flexischooling should be part of a range of educational models 
available to all children. The current lack of clear comprehensive 
flexischooling policy, and uncertainty over registration marks, 
along with head teachers fears of damaging the schools statistics / 
OFSTED results has led to many schools being either unaware of 
flexischooling or afraid to try it. As a result many children are being 
denied the opportunity to experience such a personalised 
education. 
 

 

1Keeping Pupil Registers – Guidance on applying the Education 
Pupil Registration Regulations. DCSF (now DfE) June 2008 
 
Alison is an elective home educating mother and an independent trainer specialising in elective 
home education. She has her own consultancy and works extensively with local authorities and 
is currently liaising and working with the DFE on flexischooling issues and guidance. Alison is 
particularly concerned to see that flexischooling becomes widely known, and a credible, viable 
and funded option in our learning system. alison@sauer-consultancy.com  
 
 
 
 
 
 
 
  

 

A National Flexischooling Conference:  
 

‘Flexible Futures - Progressive Education’. 
 

2nd November 2012, Britannia Hotel, Coventry. 
 

Optional overnight package will include evening 
meal, accommodation and entertainment for 

the evening of 1st November. 
 

Details and booking forms to be announced 
and released later. 

 
To register interest and be placed on a 

mailing list contact: 
sue@sauer-consultancy.com

 
Alison Sauer, Director SC Education and 

Business Development 
The Sauer Consultancy Limited, 

 9 North Avenue,  
Barnoldswick,  

GB-BB18 6DE, England 
Tel.   +44 (0)1282 854 719  
Fax   +44 (0)1282 854 722  

 
Email: alison@sauer-consultancy.com
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RReefflleeccttiioonnss  oonn  FFlleexxiisscchhoooolliinngg  
FFaattiimmaa  DD’’OOyyeenn  
TThhee  ssuucccceessss  ooff  aann  eedduuccaattiioonn  sshhoouulldd  bbee  mmeeaassuurreedd  bbyy  tthhee  
ppeeooppllee,,  lliivveess  aanndd  ssoocciieettaall  ccoonnttrriibbuuttiioonnss  iitt  pprroodduucceess..  FFaattiimmaa  iiss  
iinn  tthhee  rraarree  ppoossiittiioonn  ooff  hhaavviinngg  eexxppeerriieenncceedd  aa  fflleexxiisscchhoooolleedd  
eedduuccaattiioonn  aass  aa  lleeaarrnneerr  iinn  tthhee  UUSSAA  aanndd  nnooww  iiss  bbuuiillddiinngg  hheerr  
oowwnn  fflleexxiisscchhoooolliinngg  sseettttiinngg  wwiitthh  tthhee  MMaannaarraa  AAccaaddeemmyy  iinn  
LLeeiicceesstteerr,,  UUKK..  HHeerr  iinnssiigghhttss  aanndd  rreefflleeccttiioonnss  aarree  ppoowweerrffuull  iinn  
aaddvvooccaattiinngg  aa  lleessss  rriiggiidd  ssyysstteemm..  
 
In 1974, when I was fourteen, my world was turned upside down: 
three of my grandparents, one of whom had raised me from a 
young age, died within six weeks of each other. I suddenly found 
myself uprooted from my home in suburban New York, needing to 
adjust to the slower pace and warmer climate of Albuquerque, 
New Mexico, in the south-western USA. Besides the personal 
adjustments required, which were substantial, there was the 
problem of schooling: New York City had perhaps the best public 
(state) school system in the States, and New Mexico one of the 
worst. NYC also streamed children by ability in those days, and I 
had been in the top class. My father convinced the principal to 
move me up to a higher year group, but that didn’t help. My former 
classmates had often talked about which universities they hoped 
to attend and how much money their relatives gave them for 
achieving A’s on their reports. In contrast, I was taken aback to 
find several of the mostly Hispanic 14-15 year old girls in my new 
class comparing their engagement rings while the teachers’ words 
went above their heads – or, in one ear and out the other. In the 
end, my father decided that home-education might be a better 
option. 
 
However, my father and stepmother were not in the position to 
provide me with a suitable home-education, so we were all 
interested to hear of a new kind of school, Freedom High School, 
where students only went to school for half a day, had a greater 
choice of subjects, and could combine school with home study as 
well as community-based classes. Although Freedom High had a 
waiting list, as a result of not being at school I got priority and soon 
found myself in a new educational world in which I flourished. 
 
The plan at Freedom High was simple: the State of New Mexico 
had certain requirements for high school which involved, for 
example, a minimum of three years of English, two years of maths 
and science, and so on. You were assigned a mentor who would 
help you draw up your own personal study plan; you were free to 
study any subject anywhere and in any way you pleased, provided 
your plan met certain standards and fell in somewhere under the 
state-mandated graduation requirements. The mentor would then 
determine how much credit could be awarded for non school-
based classes and projects, and met with you weekly to monitor 
your progress and help with any difficulties. Mentors also 
sometimes made home visits. 
 
What a sense of empowerment! My personal experiences had led 
to my growing up quickly and traditional American high school had 
no appeal. I felt ready for adult life, and made up my mind to 
graduate as soon as possible. In the mornings I attended school 
classes on English, New Mexico State history, geometry and 
pottery; in the afternoons I wrote poetry and explored the meaning 
of life through personal study of world religions and philosophies, 
reading cover to cover through the Bible, Bhagavad Gita, Koran, 
Native American writings and other sacred texts. For PE, I learned 
Tai Chi and practiced yoga, and for Art I took private classes in 
jewellery-making. As an almost unheard-of privilege, I also 

attended first-year undergraduate courses in Environmental 
Physics and Introduction to Astronomy at the University of New 
Mexico, together with my father who had returned to university to 
complete his degree. We delighted in the other students’ 
astonishment on hearing that we were father and daughter, thirty-
six and fifteen years old; and we befriended the professor, a 
socialist who wore khaki trousers and white shirt every day of the 
year except May Day (when he wore red), and kept a private 
reserve of American bison at his home. Was it a suitably broad 
and rich educational experience? Absolutely, and I loved it.  
 
My personal project was symbolic of the transition I was making to 
adulthood, during which time many teenagers need personal 
space. Not wanting to share a bedroom any longer with a younger 
sister and stepsister, I created my own bedroom in the far corner 
of our quarter acre of land: a hand-built Apache wikiup partly dug 
out of the sandy soil, partly built of saplings and reeds that I 
collected from a nearby stream, following anthropologists’ 
sketches. It was my retreat, my shelter and the cocoon from which 
I would emerge with new-found wings. And so it was that on my 
sixteenth birthday the staff at Freedom High School decided that I 
had fulfilled the graduation requirements, two years earlier than 
usual, and was “as educated as any high school graduate they 
knew”.  
 
Although continuing complications in my personal life prevented 
me from enrolling immediately at university, the self-management 
and other important skills I learned during both my NYC primary 
education and my flexischooling experience at Freedom High 
contributed to my later confidence and success in education and at 
work.  
 
Thirty-five years later, after obtaining my MA in Education and 
Advanced Diploma in Child Development and having experienced 
a variety of educational systems as both teacher and parent in the 
US, the Netherlands and the UK, I founded Manara Education CIC 
and the Manara Academy flexischooling programme in Leicester, 
partly in response to those inspiring early experiences at Freedom 
High School.  Educational systems worldwide have become 
increasingly rigid and prescriptive over the past several decades, 
but governmental efforts to increase quality by increasing pressure 
on teachers and students have not yielded the desired results. In 
my view, the way to a better education for young people is not to 
create ever more detailed or stringent, soul-stifling targets, exams 
or inspection systems, but to allow children gradually to assume 
more responsibility for their own learning. That means starting with 
the child and respecting children and young people as the unique 
individuals that they are. This is not so much a matter of having 
faith in children per se, who are still immature, but in the innate 
potential and superb survival instincts of human beings, the most 
successful and adaptive creatures on earth. We seem to have 
forgotten that children are highly curious and are born asking 
“why?” and that they have an immense capacity to learn. Both 
research and experience show that given the opportunity and the 
right kind of environment and guidance, they will take the initiative 
to acquire the knowledge and skills they need to succeed in life. 
 
At Manara Academy we are working on developing a model, 
based on the Montessori approach to primary education, that 
allows children to mature and pursue their own interests in 
developmentally appropriate ways while ensuring that they master 
the “three R’s” and gain an adequate foundation for further studies. 
As we are a part-time school (at present twelve hours per week, 
but expanding to twenty as from September 2012), our children 
can enjoy the social benefits of being members of small, mixed-
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age classes as well as the benefits of home-education and 
community-based learning during non-school hours. Some of our 
parents enjoy spending more time and having a closer relationship 
with their children through home study and online courses, while 
others enroll their children in a wide variety of local classes and 
activities. All benefit from the personalised approach, and we have 
some early indications that they also make greater academic 
progress than they would in a traditional classroom setting. 
 
We are in the early stages of establishing our school programme 
and culture, but have every hope that this model is a viable one for 
the future well-being of our children and society.  
  
Fatima is the principal of the Manara Academy in Leicester. The setting provides a Montessori 
inspired Islamic flexischool http://www.manara-education.co.uk/ 
http://www.s367818431.websitehome.co.uk/manara-academy/flexi-schooling/ . Fatima draws 
on her own personal educational experience particularly as a teenager at Freedom High 
School, Albuquerque, New Mexico, USA and is a testament to the efficacy of flexischooled 
education.  Fatima was born in New York in 1960 and embraced Islam in 1979. She has an MA 
with Distinction in Education from Roehampton University and an Advanced Diploma in Child 
Development, is an author of several Muslim children’s books and is pursuing a Montessori 
Primary Teacher qualification. She has been active in Islamic education for 20+ years in a 
variety of settings in the USA, Netherlands and UK including full-time and weekend Islamic 
schools, supplementary schools, Muslim Scouts and Girl Guides/Scouts. A founding Trustee of 
The Quest Foundation for Learning http://www.quest-learning.org/ , Fatima has lifelong interest 
in holistic and Islamic education, spirituality, nature, and healthy, sustainable lifestyles.  
  

  
FFlleexxiisscchhoooolliinngg  ––  aa  PPeerrssoonnaall  HHiissttoorryy  
DDrr  RRoollaanndd  MMeeiigghhaann  
Appropriately we end this journal with the thoughts of Roland 
Meighan. Roland has long argued that flexischooling has the 
potential to challenge basic and erroneous assumptions with 
our traditional learning systems.   
 
The idea of flexischooling came to my attention in the 1970’s in 
two ways at once. As I began to research home–based education 
in UK I found that home educating families were not necessarily 
opposed to schools.  Some were, others were not. Those who 
were not, wanted a flexible relationship with schools ‘getting the 
best of both worlds’. Some pioneers like Kate Oliver achieved a 
flexischooling arrangement with the local school and LEA, in her 
case Warrwickshire, for her family 
 
At the same time I came across the USA experiments with flexible 
learning arrangements called Independent Study Programmes or 
ISP’s.  It was a USA version of flexischooling. 
 
So I began to explore the logistics of flexischooling which gave rise 
to a book in 1988, Flexischooling – education for tomorrow starting 
yesterday published under the Education Now imprint (and still 
available at from Educational Heretics Press 
http://edheretics.gn.apc.org/  priced £8.00). 
 
The idea of flexischooling is a significant movement away from 
authoritarian schooling – the day prison model where children are 
compelled to attend and submit to whatever regime a particular 
group of adults decide to impose.  It hardly matters whether the 
school is a Local Authority school, a Faith School, an Academy, a 
so-called Free School, or a Charter School, they are just variations 
on the day prison model. But flexischooling begins to introduce 
some genuine choice for the parents and the children – and the 
teachers too, by offering some of the freedoms of home-based 
education. It is a move into a more democratic form of learning. 
 
It has several layers of meaning. One is that there does not have 
to be a single location for learning.  There can be several including 

schools, homes, museums, work-places, libraries, community 
centres to name but a few. 
 
Then, parents are not defined a part of the problem but as 
potential solutions having an active role in co-operation and 
partnership with schools. 
 
Children can learn effectively without a teacher being present – a 
fact known well to correspondence colleges. 
 
Futhermore, teaching is not synonymous with instructing.  
Activities structured for learners or with learners helping them 
locate resources to further research are types of teaching.  John 
Holt observed that a good teacher helps you teach yourself better. 
 
Next, resources at home can be valuable aids. Amongst them – 
T.V., radio, computers, mobile phones, cameras, video recorders 
and other digital technologies and social media. 
 
Under such conditions, schools become convivial institutions 
rather than coercive ones. 
 
Dr Roland Meighan was an academic at Birmingham and Nottingham Universities (Special 
Professor of Education). He is a trustee and director of CPE-PEN and is a leading thinker, 
researcher, publisher, and author of Education Now and Educational Heretics Press. He has 
researched, written and presented extensively across the world. His booklist is too numerous to 
list but includes the 5th edition of A Sociology of Educating with Prof Clive Harber IBSN 0-8264-
6815-2. His latest work is Comparing Learning Systems: the good, the bad, the ugly and the 
counter-productive Educational Heretics Press, ISBN 1-900219-28-X. Roland first brought the 
concept of Flexischooling to our attention following discussions held with John Holt on his final 
visit to this country in 1984 before his untimely death from cancer. In 1988 Roland wrote the 
book ‘Flexischooling. Education for tomorrow, starting yesterday’. Dr Roland 
Meighan http://edheretics.gn.apc.org/  http://educationalhereticspress.org.uk/     
http://www.rolandmeighan.co.uk/   
 
 
 

  

'Rigid systems 
produce rigid 

people, flexible 
systems produce 
flexible people’ 

 
Dr Roland Meighan 
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PPEERRSSOONNAALLIISSEEDD  EEDDUUCCAATTIIOONN  NNOOWW  

    
The vision of Personalised Education Now built upon  

a funded Personalised Educational Landscape. 
 
 
* A focus on the uniqueness of individuals, of their learning 
experiences and of their many and varied learning styles. 
 
* Support of education in human scale settings, including home-
based education, community learning centres, small schools, 
mini-schools, and schools-within-schools, flexischooling and flexi-
colleges, networks of groups or individuals, both physical and 
virtual. 
 
* Recognition that learners themselves have the ability to make 
both rational and intuitive choices about their education. 
 
* The integration of learning, life and community. 
 
* Advocacy of co-operative and democratic organisation of 
places of learning. 
 
* Belief in the need to share national resources fairly, so that 
everyone has a real choice in education.  
 
* Acceptance of Einstein's view that imagination is more 
important than knowledge in our modern and constantly 
changing world. 
 
* A belief in subsidiarity… learning, acting and taking 
responsibility to the level of which you are capable. 
 
* Adoption of the Universal Declaration of Human Rights, UN 
Convention on the Rights of the Child, European Convention 
for the Protection of Human Rights and Fundamental 
Freedoms. 
 
 

PPEERRSSOONNAALLIISSEEDD  EEDDUUCCAATTIIOONN  NNOOWW  
 
Maintains that people learn best:  
 
* when they are self-motivated and are equipped with learning 
to learn tools. 
 
* when they feel comfortable in their surroundings, free from 
coercion and fear. 
 
* when educators and learners, value, trust, respect and listen 
to each other. 
 
*  when they can invite support / challenge and co-create their 
learning pathways from those educators and others they trust. 
 
* when education is seen as an active life-long process. 
 
 
 
 

WWhhaatt  iiss  mmeeaanntt  bbyy  ‘‘PPeerrssoonnaalliisseedd  
EEdduuccaattiioonn’’??  
 
Personalised education as promoted by Personalised Education 
Now is derived from the philosophy of autonomous education. 
This centres on learner-managed learning, invitational learning 
institutions, the catalogue/natural versions of curriculum, invited 
rather than uninvited teaching, and assessment at the learner’s 
request.  Its slogan is, ‘I did it my way – though often in co-
operation with others’ and it operates within a general 
democratically-based learning landscape that has the slogan, 
‘alternatives for everybody, all the time’.1
 
Within the context of the UK ‘schooled society’ there are already 
some key institutions that work to the autonomous philosophy 
within a democratic value system. A prime example is the public 
library. Others are nursery centres, some schools and colleges, 
museums, community arts projects, and home-based education 
networks. They work to the principle of, ‘anybody, any age; any 
time, any place; any pathway, any pace’.  
 
Such institutions are learner-friendly, non-ageist, convivial not 
coercive, and capable of operating as community learning centres 
which can provide courses, classes, workshops and experiences 
as requested by local learners. These are part of a rich and 
successful, but undervalued personalised learning heritage, from 
which we draw strength, and which we celebrate.  
 
Personalised Education is legitimated by the latest understanding 
about the brain, and how we develop as learners and human  
beings throughout our lives. It operates within a framework of 
principles and values resulting in learners whose outcomes are 
expressed in their character, personality, in the quality of life they 
lead, in the development and sustainability of our communities and 
planet, and in peaceful coexistence and conflict resolution. Learner 
success is therefore measured in terms of good physical and 
mental health, in peaceful existence, freedom from crime, 
usefulness of their contributions and work, and levels of active  
citizenship. In reality, these are more significant than the 
limitations and delusions of over-emphasis on assessment scores 
and paper accreditations. 
 

 
Recycle Schools Now into invitational, all-age community 

learning centres operating year round. 
 
Personalised Education Now seeks to promote educational 
‘alternatives for everybody, all of the time’ through a diverse, 
funded Personalised Educational Landscape. This would meet 
the learning needs, lifestyles and life choices made by individuals, 
families and communities. State funding would be secured through 
vouchers or personal learning accounts.  We encourage education 
based on learner-managed learning, using a flexible catalogue 
curriculum, located in a variety of settings, and operating within a 
framework of democratic values and practices. An educator 
becomes, predominantly, ‘the guide on the side’ rather than ’the 
sage on the stage’. 
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TThhee  CCeennttrree  ffoorr  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  TTrruusstt  ((CCPPEE))  
 

Personalised Education Now (PEN) is the trading name for The Centre for 
Personalised Education Trust (CPE), a charitable company, limited by guarantee 
(Charity number: 1057442). It emerged from Education Now in 1996 as The Centre 

for Personalised Education Trust (CPE). In 2004, after 17 years’ pioneering 
work, Education Now transferred its resources and membership to PEN.  

  

WWhhaatt  ccaann  yyoouu  ddoo??  
 
This is a message for everyone. Enter a dialogue with as many people as you can. 
Share the journal (hard and digital copies) with others. Engage them in the issues 
and encourage membership of PEN.  
 
There are kindred spirits in all sorts of surprising places and of course there are 
those who just need a little more convincing. Often people partly understand but 
cannot conceptualise solutions or how we move forward. The arguments are not 
about blame as we need to engage the present system, not alienate it. One of our 
roles is to explain and show how current learning systems are and how things could 
be different. Within a developing personalised educational landscape solutions will 
evolve according to localised possibilities, including ways of learning that we have 
not yet imagined. It’s all too easy to take the moral high ground and believe we 
have all the answers because patently the enterprise is challenging and far from 
easy. But even as it stands we can share the rich history and current practice of 
learning in all sorts of settings. These signpost a better, brighter learning future.  
 
Publicise and forward our web and blog links, circulate our PEN leaflet (from the 
general office). Bring the strength of PEN to succour those currently engaged in 
personalised education, and provide vision to those who are not. 

  
TToo  ffiinndd  oouutt  mmoorree,,  vviissiitt  oouurr  wweebbssiitteess:   

Main site: http://www.personalisededucationnow.org.ukhttp://www.personalisededucationnow.org.uk    
  BBlloogg::    http://blog.personalisededucationnow.org.uk/http://blog.personalisededucationnow.org.uk/      

EEdduuccaattiioonnaall  HHeerreettiiccss  PPrreessss::  http://edheretics.gn.apc.org/http://edheretics.gn.apc.org/
RRoollaanndd  MMeeiigghhaann::  http://www.rolandmeighan.co.uk/http://www.rolandmeighan.co.uk/        

  

CCoonnttaacctt  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  NNooww  
EEnnqquuiirriieess  sshhoouulldd  bbee  mmaaddee  vviiaa  JJaanneett  MMeeiigghhaann,,  SSeeccrreettaarryy,,  aatt  tthhee  aaddddrreessss  iinn  tthhee  nneexxtt  

ccoolluummnn  oorr  oonn  TTeell::  00111155  992255  77226611  
  

PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  NNooww  TTrruusstteeeess  
PPeetteerr  HHuummpphhrreeyyss  ––  CChhaaiirr  

JJaanneett  MMeeiigghhaann  ––  SSeeccrreettaarryy  
AAllaann  CCllaawwlleeyy  --  TTrreeaassuurreerr  

RRoollaanndd  MMeeiigghhaann  ––  MMeemmbbeerrsshhiipp  SSeeccrreettaarryy  --  ttrreeaassuurreerr  
CChhrriissttoopphheerr  SShhuuttee  

PPhhiilllliipp  TTooooggoooodd  
HHaazzeell  CCllaawwlleeyy  
JJoosshh  GGiiffffoorrdd  

  

JJoouurrnnaall  PPuubblliiccaattiioonn  TTeeaamm  
PPeetteerr  HHuummpphhrreeyyss  ––  MMaannaaggiinngg  EEddiittoorr  

EEmmaaiill::  personalisededucationnow@blueyonder.co.ukpersonalisededucationnow@blueyonder.co.uk
CChhrriissttoopphheerr  SShhuuttee  ––  CCooppyy  EEddiittoorr  

HHaazzeell  CCllaawwlleeyy  ––  CCooppyy  EEddiittiinngg  //  PPrrooooffiinngg  
RRoollaanndd  aanndd  JJaanneett  MMeeiigghhaann    

CCoonnttaacctt  vviiaa  tthhee  GGeenneerraall  OOffffiiccee  ((sseeee  nneexxtt  ccoolluummnn))  
  

CCooppyy  CCoonnttrriibbuuttiioonnss    
  

JJoouurrnnaall::  
CCoonnttrriibbuuttiioonnss  ffoorr  ccoonnssiiddeerraattiioonn  ffoorr  ppuubblliiccaattiioonn  iinn  tthhee  JJoouurrnnaall  aarree  wweellccoommeedd..  AAuutthhoorrss  
sshhoouulldd  ccoonnttaacctt  aannyy  ooff  tthhee  JJoouurrnnaall  PPuubblliiccaattiioonn  TTeeaamm  ttoo  ddiissccuussss  bbeeffoorree  ssuubbmmiissssiioonn..    

  

PPEENN  ooppeerraatteess  aann  ‘‘OOppeenn  SSoouurrccee’’  ppoolliiccyy::    PPEENN  rreessoouurrcceess  aanndd  ccooppyy  ccaann  bbee  
rreepprroodduucceedd  aanndd  cciirrccuullaatteedd  bbuutt  wwee  ddoo  rreeqquueesstt  nnoottiiffiiccaattiioonn  aanndd  aacckknnoowwlleeddggeemmeenntt..  

  

BBlloogg  ––  EEzziinnee::  
CCoonnttrriibbuuttiioonnss  vviiaa  

http://www.personalisededucationnow.org.uk/ContactUsSubPage.phphttp://www.personalisededucationnow.org.uk/ContactUsSubPage.php    
personalisededucationnow@blueyonder.co.ukpersonalisededucationnow@blueyonder.co.uk    

  

NNeewwsslleetttteerr::    
CCoonnttrriibbuuttiioonnss  ffoorr  tthhee  NNeewwsslleetttteerr  aarree  aallssoo  wweellccoommeedd..  CCoonnttaacctt  JJaanneett  MMeeiigghhaann..  

  
MMeemmbbeerrsshhiipp  ooff  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  NNooww  

  
 

Personalised Education Now welcomes members, both individuals and groups, 
who support and promote its vision. Its membership includes educators in learning 
centres, home educating settings, schools, colleges and universities. Members 
include interested individuals and families, teachers, head teachers, advisers, 
inspectors and academics. PEN has extensive national and international links. 
Above all the issues of personalised education and learning are issues with 
relevance to every man, woman and child because they lie at the heart of what kind 
of society we wish to live in. 
  
  

NNeewwsslleetttteerrss  
  

  JJuullyy  //  AAuugguusstt  22001111  
JJaannuuaarryy  22001122  

  

JJoouurrnnaallss  
  

IIssssuuee  1155  ––  AAuuttuummnn  //  WWiinntteerr  22001111--1122  
  

  
LLeeaarrnniinngg  EExxcchhaannggeess  //  CCoonnffeerreenncceess  

  

FFuurrtthheerr  iinnffoorrmmaattiioonn  --  bblloogg  //  nneewwsslleetttteerrss..    
  

JJooiinn  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  NNooww  
  

MMeemmbbeerrsshhiipp  IInncclluuddeess::  
  

MMiinniimmuumm  ooff  22  PPEENN  JJoouurrnnaallss  aa  yyeeaarr  aanndd  ssppeecciiaallss  
  22  PPEENN  NNeewwsslleetttteerrss  aa  yyeeaarr  
LLeeaarrnniinngg  EExxcchhaannggeess  ((ffrreeee))  

DDiissccoouunntteedd  ppuubblliiccaattiioonnss  ffrroomm  EEdduuccaattiioonnaall  HHeerreettiiccss  PPrreessss  
  AAcccceessss  ttoo  aanndd  ssuuppppoorrtt  ooff  aa  ddiivveerrssee  nneettwwoorrkk  ooff  lleeaarrnneerrss  aanndd  eedduuccaattoorrss..  

  

YYoouurr  mmeemmbbeerrsshhiipp  ssuuppppoorrttss::  
  

  OOnnggooiinngg  rreesseeaarrcchh  aanndd  ppuubblliiccaattiioonnss  
  ddeevveellooppmmeenntt  ooff  tthhee  PPEENN  wweebbssiittee,,  bblloogg,,  lleeaarrnniinngg  eexxcchhaannggeess  aanndd  ccoonnffeerreenncceess  aanndd  

ootthheerr  rreessoouurrcceess  
  

------------------------------------------------------------------------------------------------------  
  

  
YYeess,,  II  wwoouulldd  lliikkee  ttoo  jjooiinn  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  NNooww  
  

SSuubbssccrriippttiioonn::  
££2255  ((££1122  uunnwwaaggeedd))  
  

SSeenndd  cchheeqquuee  mmaaddee  ppaayyaabbllee  ttoo  tthhee  CCeennttrree  ffoorr  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  
ttooggeetthheerr  wwiitthh  tthhee  ddeettaaiillss  bbeellooww::  
  

NNaammee  iinnddiivviidduuaall  //  GGrroouupp  //  OOrrggaanniissaattiioonn::  
  
AAddddrreessss::  
  
  
PPoossttccooddee  
  
TTeell::  
  
EEmmaaiill::  

  
  

TThhee  CCeennttrree  ffoorr  PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  TTrruusstt  
PPeerrssoonnaalliisseedd  EEdduuccaattiioonn  NNooww    

GGeenneerraall  OOffffiiccee  
JJaanneett  MMeeiigghhaann,,  SSeeccrreettaarryy  

111133  AArruunnddeell  DDrriivvee  
BBrraammccoottee,,  NNoottttiinngghhaamm  

NNoottttiinngghhaammsshhiirree,,  NNGG99  33FFQQ  
  

CCoonnttaacctt  JJaanneett  ffoorr  ddeettaaiillss  ooff  ppaayymmeenntt  bbyy  SSttaannddiinngg  OOrrddeerr  aanndd  ooff  GGiifftt  AAiidd  ccoonnttrriibbuuttiioonnss..  
  

  
  
  

  

PPRRIINNTTEEDD  BBYY::  SSAAFFFFRROONN  DDEESSIIGGNN  &&  PPRRIINNTT  
CChhaappeell  WWoorrkkss,,  AAllddrriiddggee  RRooaadd,,  SSttrreeeettllyy,,  SSuuttttoonn  CCoollddffiieelldd,,    

WWeesstt  MMiiddllaannddss,,  BB7744  22DDUU..  http://www.saffrondesign.co.uk/http://www.saffrondesign.co.uk/      
  

http://www.personalisededucationnow.org.uk/
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http://www.rolandmeighan.co.uk/
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